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From the Chairperson – AGM Report 2015
Dear Members,
NZHEA continues to build a strong association through the development of its three strategic outcomes:
•
•
•

To improve knowledge and understanding of Health Education
To enhance connectedness between all stakeholders in Health Education
To build leadership capacity within Health Education

These strategic goals have led the work of the NZHEA Executive for the last two years and come from
our strategic plan. This document has been developed by the current executive and provides a clear and
aspirational direction for the association.
Progress has continued to be made in all three areas and I would like to take the opportunity here to
highlight some of the work that has been done in this past year.
NZHEA have strengthened their relationship and role with the Ministry of Education. We were proactive
in providing feedback on the Sexuality Education Revised Guidelines when they were in draft form. It is
pleasing to see that feedback we gave was included in these guidelines when they were made available
to schools earlier this year. The MOE met with the NZHEA Executive to discuss options for how these
guidelines could be supported in schools. NZHEA put together a proposal for how we could support this
process and have been successful in gaining a contract with them for this. The work has begun and I
would like to thank two members who have been heavily involved in this work to date – Rachael Dixon
and Jenny Robertson. The support for schools has already begun to be available and there will be
additional support which will be shared with schools soon. We have also been asked to be part of further
consultation with other Ministry panels. The work we have completed to date has been of a high
standard and has been well received by the MOE.
We have continued to play a pivotal role in the development and review of the Curriculum in Action
Series. Cognition Education and NZHEA have a Memorandum of Understanding that provides an
opportunity for us to work together to develop these resources. This has provided NZHEA with contracts
to be part of the writing team for both the Curriculum in Action Series and a resource for Fonterra that
aligns with the Milk in Schools programme. Thanks to Vicki Nicolson for her work on these projects
which has often meant working strange times of the day and meeting incredibly tight timeframes.
This year NZHEA was represented at the PPTA Subject Association Conference by Katherine Wells.
Our presence and voice at these conferences ensures that as an association we are seen as proactive
and contributing to ensure our members, who are largely from the secondary sector, are well
represented with their Union. These conferences enable us to hear from a range of speakers about
current Government and Ministry initiatives.
Our membership numbers remain stable. This year we changed our membership billing cycle from May
to May to February to February. The Executive believed that this better suited the school year and
school budgets. It seems to have had a positive outcome. As always, we would like more members. The
more members we have the more we can financially afford to provide a wider range of services. It is
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important to note that we are a non-profit association. We should not be in the business of making
money; in other words, we should spend each year what we make. We currently do this. There is
no profit in our budget, so membership fees, which have remained at $80.00 for schools and
individuals for the last eight years, and growing our membership numbers is something that the
incoming Executive will have to consider carefully. Good luck with this!
Once again we continue to work closely with PENZ. Our relationship is strong and positive. My
thanks here goes to Libby, Ross, Lissette and Margot who, in their various roles, have always been
responsive to our various requests and been proactive in seeking responses from us about various
issues. We share a Learning Area but have specific subject and membership needs that we both
work hard to provide for. Conference this year has also included an opportunity to work with EONZ
and I think this is a positive step forward. It would be great to also develop a stronger relationship
with HETTANZ and have them as part of this conference – the power of four.
We are in the process of holding our nominations and election for the next NZHEA Executive. I
would like to thank the current Executive who were elected in 2014. To Vicki Nicolson, Dan Russell,
Shelley Hunt, Rachael Dixon, Kathryn Wells, and Kristin McGill, a big thank you. Your commitment
to NZHEA, the Executive, to giving up your Saturdays, week nights, grabbing minutes to answer
yet another email from me, has been greatly appreciated. NZHEA is in great shape due to your
hard work, skills and vision.
Thank you to our secretary Rachel Williamson who keeps us all on track. I have enjoyed her
professionalism in this role as well as her banter when I seem stuck or tired.
This is my last term on the Executive, a role that I have had for the past seven years and have
enjoyed being Chairperson of for the last four. I have appreciated the professional growth that I
have had over this time. I hope that I leave an organisation that is stronger and with a clearer
direction for its future. There are decisions that we have made at times which may have seemed
strange to our membership but have been done to ensure we have survived and strengthened our
practices in a time where we could have been marginalised by government policy and by other
larger organisations infiltration into schools related to Health Education.
NZHEA continues to build on our successes to date and there are exciting plans and opportunities
for the future. Please continue to be an active and vocal membership. NZHEA is not just the
Executive. We, as members, all have an important role to play.

Me Haeretahi tatau ma te hauora me te oranga o nga iwi katoa o Aotearoa
Let us journey together for the health and wellbeing of the people of Aotearoa
- Rev. Leo te Kira

Kia kaha,

Bernard Butler
Chairperson
NZHEA
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HPE Middle Leaders as Leaders of Learning
- Jenny Robertson, The University of Auckland Middle leaders – lead teachers, Head of syndicate, Head of Department (HOD), Head of Faculty
(HOF), Head of Learning Area (HOLA), LoC (Leader of Curriculum), Head of [subject], teacher in
charge (TiC) of a subject or a year level(s), literacy leader, specialist classroom teacher (SCT),
Special Education Needs Coordinator (SENCO), academic dean, and Māori and Pasifika liaison,
year level dean, careers or guidance counsellor. And so the list goes on. How many of you have
given consideration to the way your HPE middle leader role (with the emphasis on ‘leader’ not
manager) contributes to improved outcomes for students in your school?
In 2013 the Ministry of Education published a resource called Leading from the Middle1. This
booklet contextualised the Best Evidence Synthesis2 document on leadership specifically to the
role of the middle leader and is relevant to both primary and secondary schools. Dedicated
sections of the Ministry’s websites also provide support and resources for middle and senior
leaders3 and specifically for secondary school middle leaders4.
The following extract from a UK source (where the idea of the Middle Leader has been developed
more extensively than NZ) highlights the purpose of the middle leader role in contemporary
schooling.
[Extract] Making the most of middle leaders to drive change in schools
Improving bad schools alone will not be sufficient to close the gap. Most of the variation in pupil performance
occurs within our schools – even schools rated outstanding have a large achievement gap. What matters most is
improving the quality of teaching inside each school.
Middle leaders, the engine room of the school, sit at the heart of this drive. They lead teams of teachers – turning
senior leadership's strategy into outstanding classroom practice on a daily basis. They are closer to the action
than senior leaders. High-performing middle leaders drive consistent teacher quality in their areas of responsibility
through curriculum leadership, data analysis to identify pupil underperformance, lesson observations, holding staff
to account and developing staff. They also ensure consistency across the school by collaborating and challenging
their fellow middle leaders, influencing whole school behaviours through sharing, coaching and mentoring.
….To reduce within-school variation, middle leaders must do two things: firstly, drive consistently outstanding
teaching within departments on a daily basis. Secondly, they must work collaboratively across the school to
ensure consistency between departments.
Source: James Toop - CEO of Teaching Leaders, a leadership development programme for middle leaders in schools in
challenging contexts. http://www.theguardian.com/teacher-network/teacher-blog/2013/jul/02/middle-leaders-driving-changeschool

Leading from the Middle http://www.educationalleaders.govt.nz/Leadership‐development/Key‐leadership‐
documents/Leading‐from‐the‐middle
2 Robinson, V. M. J., Hohepa, M., & Lloyd, C. (2009). School leadership and student outcomes: Identifying what works and why.
University of Auckland. http://www.educationcounts.govt.nz/publications/series/2515/60169/60170
3 Information for middle and senior leaders http://www.educationalleaders.govt.nz/Middle‐and‐senior‐leaders
4 Secondary middle leaders http://nzcurriculum.tki.org.nz/Secondary‐middle‐leaders
1
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Leading from the Middle offers some accessible ideas that could be used to form the
foundations of:
• A HPE middle leader job description (what are the implications, expectations, and
responsibilities given your title and the position you hold?);
• HPE Middle leader PLD goals to develop the practices for becoming and being an
effective middle leader;
•

The focus for HPE Middle leader performance appraisal.

Those of you currently in Middle leader roles (or aspiring to be middle or senior leaders) are
encouraged to consider the way your role includes HPE relevant aspects of the following
practices, and where you might need to focus your personal PLD goals.
[Extract] Leading from the Middle
The purpose of middle and senior leaders is to improve outcomes for all students – outcomes that
embrace their education, welfare, and development. Depending on the context, the responsibilities of
middle and senior leaders may include:
1. leading pedagogical change, which involves acting as a model for effective pedagogical
practice;
2. ensuring that teaching staff understand their role in implementing the school’s vision and
policies and that they can influence these;
3. providing leadership that is responsive to student identity, language, and culture;
4. working to establish in their school the reciprocal relationships implicit in the Treaty of Waitangi;
5. working with students’ families, whānau, hapū, iwi, and caregivers to share information and
solve problems;
6. providing a stable, safe, and orderly school environment through managing systems and
administrative practices;
7. managing and appraising teachers and encouraging them to take on leadership roles;
8. mentoring and coaching other leaders;
9. leading and participating in professional development so that it becomes accepted practice in
the school;
10. building professional, trusting relationships;
11. resolving conflicts, for example, where there is competition for limited teaching and learning
resources;
12. promoting innovation and ensuring that ICT assists, supports, and enhances student learning.
(MoE, 2012, page 8)

Check with the university Faculty of Education most conveniently located or accessible to you
about post graduate courses in educational leadership, or the regional PLD provider that offers
support for middle leaders.
HPE middle leaders are also encouraged to share among their networks and regional clusters
aspects of middle leader practice that has resulted in enhanced teacher practice (pedagogy)
and improved achievement outcomes for students. In addition, middle leaders with success
stories in HPE programme redesign, leading learning of teachers, or developing a job
description and performance appraisal/personal PLD goals and action plans to develop
themselves as middle leaders, are invited to present their experiences at the next HPE
conference.
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Meet your Executive Committee
We are pleased to introduce our new Executive members for 2015. The Committee brings a wealth of
knowledge, experience and expertise, and will no doubt make a significant contribution to both our
young people and Health Education in New Zealand over the coming year.
As an association run by members for members, we invite you to feel free to contact any of our
Executive Committee directly for information or support. Please direct all general enquiries to our
secretary, Rachel Williamson, at nzhea.secretary@gmail.com.

Jenny Robertson, Auckland. Jenny became involved in Health Education early
in her teaching career when the 1986 Health syllabus was released. Subsequent
to this she was involved in resourcing and implementation projects for Health and
Physical Education in the New Zealand Curriculum (1999) and a member of
Health and Physical Education learning area writing group for The New Zealand
Curriculum (2007). She has been extensively involved in the development of
NCEA in Health Education and a contributor to many resource development
projects for the education and health sectors. She has also written commercially
published Health Education resources for secondary school students. Jenny’s
current employment at the University of Auckland is in the area of schooling
improvement where she holds a monitoring and evaluation role with the
Secondary Student Achievement PLD contract. jennyr@xtra.co.nz

Shelley Hunt, Gisborne. Shelley is a Health Educator at Gisborne Girls High
School where she has taught for the past 15 years. She is the Head of the
Physical Education and Health Faculty. She has taught Health across all year
levels from Year 9 through to Year 13 and enjoys the teaching and learning in
Health Education. She has been a member of the Executive for the past two
years and sees belonging to this subject association as a way of promoting and
supporting effective practice in Health Education. Shelley.hunt@gghs.school.nz

Rachael Dixon, Canterbury. Rachael is a passionate advocate for Health
Education, and is particularly experienced in curriculum, resource development
and assessment in the senior secondary (NCEA) area. She is currently on parental
leave from her job as National Coordinator for Health and Physical Education in the
Secondary Student Achievement MoE PLD contract (University of Canterbury).
Rachael has been on the NZHEA Executive since 2011 and enjoys opportunities to
work alongside teachers in developing Health Education programmes that are
responsive to learners’ needs. rachael@rachaeldixon.com
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Kathryn Wells, Auckland. Kathryn is currently the Head of Department for Health Education at
Lynfield College in Auckland. She teaches Health up to Level 3 and is a
passionate supporter of the introduction of Scholarship Health. She
started her teaching career as a Design and Technology teacher in
England where she was involved in planning and teaching the Personal,
Social & Health Education programme. Kathryn moved to New Zealand
in 2006 and has taught Health Education ever since. She has a
particular interest in using Project Based Learning and the creation of
Modern Learning Environments to ensure that all students are
developing 21st Century skills and achieving to their full
potential. kwells@lynfield.school.nz

Cathy Matthews, Wellington. Cathy has taught Health education for 10
years and currently works as a Health and Physical Education teacher at Te
Aho o Te Kura Pounamu (The Correspondence School). She has a Master
Degree in Education from Massey University in which she focused on Critical
Pedagogy in Health Education and eLearning. Cathy teaches Health,
Physical Education and Understanding Pregnancy and Childcare to year 9-13
students who come from a range of backgrounds including alternative
education centres, health schools, teen parent centres and schools where
health education is not a subject option, as well as students enrolled only with
Te Aho o Te Kura Pounamu. Catherine.Matthews@tekura.school.nz

Vicki Nicholson, Otago. Vicki is currently the Principal of Port Chalmers Primary School for which
she received the Otago Primary Principals Association Prestigious
Scholarship for 2014, which involves three weeks in Italy studying
Reggio Education. Port Chalmers School is a health promoting school
and adapted a model of resiliency across their learning community. She
has a Masters Degree from the University of Otago in Education –
Teaching and Learning. Vicki has been actively involved in health
education for more than 20 years and has been a lead teacher over this
time. Vicki has also been involved in providing professional
development workshops for teachers through the NZHEA, organising
after school workshops and opportunities for networking across the
primary and secondary education sector. vicki@portchalmers.school.nz

Aaron Scorringe, Auckland. Aaron is currently working for Team Solutions as
the Health and Physical Education Facilitator. He was seconded from Tangaroa
College where he is the Head of Learning for Health and PE. Aaron has taught
Health Education across all levels from year 9 to year 13 and believes teaching
Health Education has been instrumental in shaping his students, as well as
his own view of the world. He has a particular interest in making learning visible
where students are empowered to be part of the learning process. Aaron is
also working towards his masters and enjoying the challenge of study
again. ascorringe@gmail.com

Michelle Ferris, Wellington. After almost 10 years of teaching in New Zealand
and around the world, Michelle has landed on her feet in Wellington and loving
working as the Assistant Head of Health & Physical Education at Aotea College.
Michelle strives to lead by example and is always looking for ways to enhance
learning and make it more relevant for her students. Her interests include
running, mountain biking, netball, boxing, snow and water sports, as well as
baking and socialising. Michelle and her husband are expecting their first child
in October and are looking forward to the challenges and rewards of being
parents. fe@aotea.school.nz

Rachel Williamson – Secretary/Magazine Editor. Rachel is an English
and Media Studies teacher with a Master of Arts in English Literature and
Gender Studies. She is currently working as a contractor from home to look
after her two children. Please contact her directly for enquiries regarding
membership, NZHEA Moodle resources or contributions forHauora
Matters, the association’s online magazine. nzhea.secretary@gmail.com
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Out with the Old, In with the New
- Anna O’Sullivan, Jared Peacock & Dave Thomas, South Otago High SchoolOver the last couple of years our department has been in a constant cycle of reflection looking at
how we can improve our junior Health and Physical Education programmes. The learning was
outdated, students lacked engagement and teachers were feeling underwhelmed. The beginning
step of this process was collaboratively developing our vision of what we wanted to achieve as
Health and Physical Educators. We wanted student centred practices that encouraged critical
thought and aligned with senior programmes. We also wanted the cultural competencies to be an
integral part of learning experiences. Exploring the cultural competencies as part of the He Kakano
programme in 2012 and 2013 allowed us to see the opportunities for the cultural competencies to
be embedded in Health and Physical Education. Focusing our programmes around the use of the
cultural competencies naturally created a student centred focus where learners were expected to
think about and co-construct their own learning, making learning relevant and meaningful.
Health Education occupies an important place in the New Zealand Curriculum, although its value in
schools is varied. While wellbeing is generally seen as desirable and essential for a happy,
fulfilling life — and thus important for schools, teachers and young people to pursue—Health
Education may not hold the same status. The often tenuous relationship between learning
outcomes and health outcomes may therefore be an important place to begin negotiating the
purpose of Health Education and making decisions about ‘what to teach’. Important in this then, I
believe, is having a close look at not only what you or your colleagues think abut Health Education,
but how, and why, you think it.

Tāku Pakiwaitara/My Story
Tāku Pakiwaitara/My Story encompassed all aspects of our vision. Taught to Year 9 and 10 over
both Health and Physical Education lessons for the first five weeks of the school year, our aim was
to develop students understanding of hauora and in particular their spiritual well-being. Often
students assume that spiritual well-being is religion and we wanted them to be able to explore
spiritual well-being in greater depth. We wanted our students to learn about the history of the local
area, explore their own turangawaewae and whakapapa, and link this to their own spiritual wellbeing.
Alongside a range of experiences in Physical Education, in Health classroom time, teachers and
students began to reflect on their own turangawaewae and whakapapa and link this to their
spiritual well-being/manaakitanga. Individuals began to explore and reflect on the important places
and important people in their lives, what is significant and special to them, their goals and what is
important for their own well-being. This began with teachers presenting their own Tāku Pakiwaitara
to their students. As an exemplar, this task provided a safe background from which students could
at once begin to develop their pakiwaitara, while engaging with their teachers on a powerful level
because their teachers encouraged student feedback and this, in turn, encouraged Nga
Whakapiringatanga. An environment of Ako was created where both the students and teachers
learn from each other. It was also an important part of establishing relationships/whanaungatanga
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at the beginning of the year. Individuals had the choice of how to present their story to their peers
and a range of options were used including movies, e-books, magazines, artefacts and the
traditional presentation format. Each individual (including teachers) received questions and
feedback from their peers, and were engaged in what they liked about their presentation and
what they found interesting, establishing Ako in our practice. Allowing students to have full
ownership of their research process created powerful connections with whanau
/whakawhanaungatanaga. Students took the initiative to approach whanau and ask questions
about where their family origins and significant people in their family history. Many students had
valuable conversations with relatives who shared family artefacts and stories.

Inquiry Learning
It was important to us that our vision was not isolated to units of work or individual lessons, but
rather embedded in our daily practice, dynamic and visible to our learners. In Health lessons we
have identified inquiry based teaching and learning as a valuable method of promoting student
led learning, developing high expectations and critical thought. Inquiry learning was linked to
Keeping Ourselves Safe for Year 9 and Mental Health Matters for Year 10 students. After student
centred teaching of the unit, students chose inquiry groups to work collaboratively towards
researching new information focused on their interests. Groups developed big questions and
subsidiary questions, teaching of research techniques occurred and students then used a range
of resources to research their big question. Based on their new information groups took some
form of action in the school community. They gained feedback from staff and peers on their
action and presented their final findings to their class through a mode of their
choice/whanaungatanga.
The inquiry process allowed relevant and meaningful learning through greater involvement in the
decision making process/wananga. Teachers took more of a facilitation role in the learning as
groups took greater ownership of the inquiry process and managed their own learning/mana
motuhake. The process also provided an opportunity to begin to scaffold research skills required
for senior Health and Physical Education and these skills will continue to be built on in a second
round of inquiry in Term 3. One of the main benefits of the inquiry process is the opportunity for
links to the wider community. In round one of the inquiry process, students took action in the
school community with the view to encourage students to extend this to wider South Otago
community later in the year/whakawhanaungatanga.
We have noticed our students are more engaged and achievement has improved. While
analysing our Year 9 results for 2014 we could see there were big groups of students sitting at
4B of the Health and Physical Education curriculum. In Year 10 this group is towards the upper
end of Level 5 highlighting for us that our students had not previously been motivated to work to
their capabilities. Department staff are also enjoying their teaching more. Relationships with
students have improved, students are engaged, student voice is positive and staff are motivated
and reflective practitioners.
Constant reflection and inquiry is important to ensure our practice continues to be student
centred and we have taken the next step to lead learning initiatives in the school. While teaching
Tāku Pakiwaitara we recognised that other Departments were working in silo in a similar learning
context at the beginning of the year. In 2016, we will working with our colleagues to make this
learning more relevant over three learning areas – English, Social Studies and Health and
Physical Education. By linking our similar themes into one Inquiry unit that students will complete
over all three subject areas with one assessment task, we are aiming to further develop relevant
and meaningful learning.
One of our department goals this year was to create a community of practice on the cultural
competencies. Working as critical friends, colleagues will observe each other teaching and
identify cultural competencies that are delivered well and those that need improving. Through

meaningful discussion and inquiry around the cultural competencies we will be able to learn more
about what the cultural competencies might look like in our teaching and also gauge how
successful we are at providing these opportunities to our students. Colleagues from other
departments have taken the opportunity to join us and we are currently in the process of
developing a group inquiry into the use of cultural competencies in our teaching programmes
across a range of subject areas.

Our students’ success in senior Health and Physical Education depends on the
foundation that we establish in Year 9 and 10 and we feel we have made a good step
in this direction. We believe that the cultural competencies play a large role in this.
They cater for all learners, are student centred and focussed on relationships, and we
see this as best practice. At times, it has been hard work, re-writing programmes, unit
plans and assessments, however our journey has transformed our teaching. Focusing
on the cultural competencies has allowed us to place our students at the centre of the
learning; we are enjoying teaching, and our students are enjoying learning.
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Supporting Sexuality Education in Schools
NZHEA has been contracted by the MoE to support the implementation of the revised guide, Sexuality
education: A guide for principals, boards of trustees, and teachers. The guide covers whole school
approaches to sexuality education as well as curriculum teaching and learning considerations.
Alongside PLD providers, NZHEA is developing resources to support the effective teaching of sexuality
education in NZ schools. Resources developed or in development include:
•

A list of resources that support curriculum teaching and learning in sexuality education across all
levels of the NZC

•

A list of story books with sexuality and relationships themes for use in primary schools

•

Using a teaching as inquiry approach for sexuality education

•

Indicators of learning progressions that expand upon the learning intentions in the guide

Many of the PLD resources used at the workshops will also be made available for future professional
learning in schools and school communities. Note that we are not investing in the development of
teaching and learning resources where comprehensive curriculum-aligned materials already exist, or are
known to be in currently in development through other projects.
Please get in touch with us if you have further ideas for useful resource material and/or would like to
be involved in developing the resources. It is envisaged that the resources will be available online to
all teachers.
As part of this work, NZHEA has supported the design of the Strengthening sexuality education
workshops that have been running across the country. The secondary workshops are now completed,
but some primary workshops in the North Island are still to be held. See the following link:
http://www.tetoitupu.org/strengthening-sexuality-education-workshops
These workshops have been well attended by teachers and others interested in sexuality education in
schools. An arising issue from the workshops is the uncertainty around the requirements of the
community consultation that is required to take place every two years. The revised MoE guide provides
excellent guidance around this process, as does the NZHEA resource Consulting with the Community.

Some Key Points about Consultation:
•

Consultation involves the Health Education programme (not just sexuality education)

•

Consultation requires more than information giving, but there is no requirement to act upon feedback
gained

•

Consultation involves gaining input on a draft delivery statement for Health Education in your school
– this statement (once modified if required, after consultation) will be adopted by the Board of
Trustees
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Supporting Resources Available:
Download the revised MoE guide from: http://health.tki.org.nz/Teaching-in-HPE/Policyguidelines/Sexuality-education-a-guide-for-principals-boards-of-trustees-and-teachers
Download the NZHEA Consulting with the Community resource from:
http://moodle.healtheducation.org.nz/mod/resource/view.php?id=122
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Using Data to Inform Teaching as Inquiry in Health
Education
- Jenny Robertson, The University of Auckland How deliberately do you collect and use a range of data about your students to inform the design
of your health education teaching and learning programme, including your sexuality education
programme?
For sexuality education to sit within The New Zealand Curriculum1 it means all aspects of the NZC
must be considered - the vision, principles and values, effective pedagogy and the key
competencies, the HPE learning area statement, and school curriculum design (inclusive of
assessment and pathways planning). Furthermore, the way in which you teach needs to reflect
the Education Council of Aotearoa New Zealand (EDUCANZ) Code of Ethics2 and the Practicing
Teacher Criteria3.
The Teaching as Inquiry 4approach, identified as an aspect of effective pedagogy in the NZC (p35),
brings together the many elements of the NZC with the practices expected of NZ teachers. To be
able to answer the focusing, teaching and learning inquiry questions (from the teaching as inquiry
cycle) means teachers need to continuously gather data through formal and informal processes to
make all teaching decisions.
Knowing your students as learners in sexuality education requires deliberate consideration of
these teaching as inquiry questions when you are designing and planning your sexuality education
programme, when you are teaching the programme, and when evaluating the impact of the
teaching on student learning:
• Focusing Inquiry - What is important (and therefore worth spending time on), given
where my students are at?
• Teaching Inquiry - What strategies (evidence-based) are most likely to help my
students learn this?’
• Learning Inquiry - What happened as a result of the teaching, and what are the
implications for future teaching? (And what are the next steps for learning?)
Progress and achievement data can be gathered at cohort level, class level and for individual
students to show ‘where my students are at’. A well set up and managed, and easily accessed and
understood School Management System (SMS) is essential for tracking and monitoring student
progress and achievement over time. Data for these purposes includes:
•
HPE learning area/subject data – what students already know and have learned so that
subsequent learning can build on this. These data are collected through formative
NZC online http://nzcurriculum.tki.org.nz/
Code of Ethics http://www.educationcouncil.org.nz/content/code‐of‐ethics‐certificated‐teachers‐0
3 Practicing Teacher Criteria (previously the Registered Teacher Criteria)
http://www.educationcouncil.org.nz/content/practising‐teacher‐criteria
4 Teaching as Inquiry http://assessment.tki.org.nz/Assessment‐in‐the‐classroom/Teaching‐as‐inquiry
1
2
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•

assessment5 processes integral to a wide range of classroom activities, from learning
journals, and from summative assessments (where these are applicable);
Literacy6 achievement data – to understand where students are at with their literacy
development helps teachers identify where they need to incorporate literacy strategies
into their teaching programme so that the literacy demands of the subject are not a

•

barrier to student learning;
Data from other subjects/ learning areas may also indicate the learning potential and
needs of students in HPE.

Other important data for informing programme design and planning includes a range of social
and cultural data, much of which could be included in the SMS, for example:
• Student voice collected from classroom activities, or through formal collection of student
voice to identify what students say helps them learn, what is important to them, and
what they are interested in learning about (which may include student interests beyond
the classroom).
• Pathways7 planning – students, parents and whanau dreams and aspirations for the
future.
• Family backgrounds8 - nationalities and cultural information, iwi and hapu connections,
languages spoken at home.
• Special learning needs and well-being information (noting that aspects of this may need
to remain private because of the nature of some well-being issues).
• Attendance.
However, to make use of these data, teachers still need to be able to ‘interpret’ what it is saying
so they can use it for planning. What this means is that teachers need a vast array of evidencebased understandings about effective teaching (and educational leadership), the NZC, and
current education policies and strategies.
Professional learning and development (PLD) task for teachers and leaders: Think about the
ways that the information in the following documents (and others you can identify) helps
teachers and leaders interpret what the data is saying, and how to make use of data to
answer the teaching as inquiry questions.
NZC
•
•
•

Principles and Values statements
Effective pedagogy and Key Competencies
Learning area ‘essence’ statement, underlying concepts, key areas of learning, strands
and AOs
Think also about the context specific understandings of sexuality education found in teaching
and learning resources that support the NZC.
School context
• Whole school curriculum design (NZC p 37-42)
• School ERO reports and school charter that consider wider school priorities – review of
school systems and practices and strategic planning, PLD goals, school climate,
student achievement targets etc
• School community engagement (including consultation about the Health Education
programme9.
National schooling priorities
Assessment online http://assessment.tki.org.nz/
Literacy online http://literacyonline.tki.org.nz/
7 Pathways planning see for example http://youthguarantee.net.nz/start‐your‐journey/
8 Engaging communities see for example http://nzcurriculum.tki.org.nz/Principles/Community‐engagement
9 Sexuality Education Guide http://health.tki.org.nz/Teaching‐in‐HPE/Policy‐guidelines/Sexuality‐education‐a‐guide‐
for‐principals‐boards‐of‐trustees‐and‐teachers
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•
•
•
•

Policy and strategy – Ka Hikitia10, Pasifika Education Plan11, Success for All and
inclusive education12
Sexuality, relationships (see links provided earlier in this newsletter and Alcohol and
other Drugs education guidelines13)
National Standards14 (primary) and NCEA achievement15 (secondary)
Current initiatives in schools – eg e-learning16, N4L, LWDT and BYOD.

Research and review
•
Education Review Office national reports17
•
Effective teaching practices (MoE Best Evidence Synthesis BES18 series)
•
Health sector research (eg Youth 201219, and other local and national health data)
Note the URLs provided with this article are not an exhaustive list. There are many other
materials to support teachers on the Ministry of Education, Te Kete Ipurangi (TKI), Education
Counts, and Education Review Office websites. Other materials may be found on the websites
of universities, non-government organisations and social support agencies, Ministries of Health,
Social development, and Justice, (including Police).
Conclusion and PLD challenge:
Using a teaching as inquiry approach is complex work and takes time to develop a deep
understanding of its intent and the practices needed to do it well – and all the time. An important
part of a teacher’s ongoing PLD is the need to keep up with what is new and current. To make
high quality, well-informed teaching and learning decisions, teachers must have up to date
information about their students, about effective teaching and learning, and about current
education sector expectations and accountabilities. Make these actions to stay up-to-date a part
of your performance appraisal and a feature of your PLD goals and action plan. Include in the
documentation to support your EDUCANZ registration, evidence that shows how you have used
a range of current data and information to support your teaching and learning decisions in
sexuality education, as well as other aspects of your teaching.

Ka Hikitia http://www.education.govt.nz/ministry‐of‐education/overall‐strategies‐and‐policies/the‐maori‐education‐
strategy‐ka‐hikitia‐accelerating‐success‐20132017/
11 Pasifika Education Planhttp://www.education.govt.nz/ministry‐of‐education/overall‐strategies‐and‐policies/pasifika‐
education‐plan‐2013‐2017/
12 Inclusive Education http://inclusive.tki.org.nz/
13 AoD Guidelines http://health.tki.org.nz/Teaching‐in‐HPE/Policy‐guidelines/Alcohol‐and‐other‐drug‐education‐
programmes
14 National Standards http://www.nzqa.govt.nz/qualifications‐standards/qualifications/ncea/
15 NCEA http://www.nzqa.govt.nz/qualifications‐standards/qualifications/ncea/ http://ncea.tki.org.nz/
16 Enabling e‐learning http://elearning.tki.org.nz/
17 ERO national reports http://ero.govt.nz/National‐Reports
18 BES series http://www.educationcounts.govt.nz/topics/bes
19 Youth 2012 https://www.fmhs.auckland.ac.nz/en/faculty/adolescent‐health‐research‐group/publications‐and‐
reports/publications‐by‐year.html#par_contentblock
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He oranga ngākau He pikinga waiora: Positive feelings in your heart will raise your sense of self- worth.

Work Smarter, Not Harder: Linking learning with Level 1
PE and Level 1 Health
- Kathryn Wells, Lynfield College Have you ever wondered if you are wasting time doubling up on content that students are taught
elsewhere? At Lynfield College, we have managed to link 1.4 Health and 1.5 PE resulting in higher
student engagement, real-life application of skills and teachers spending less time on content and more
time giving quality feedback.
At Lynfield College the majority of our Year 11 students take Core Health and PE which comprises of
two Health periods and three PE periods each week. The PE and Health components of this course had
usually been taught by different teachers and it was during a conversation I had with a couple of PE
teachers back in 2013, that I realised we had been doubling-up on some topics.
The Health achievement standard 90973 requires students to demonstrate understanding of
interpersonal skills used to enhance relationships and the PE achievement standard 90966 requires
students to demonstrate interpersonal skills in a group and explain how these skills impact on others.
The PE teachers that I was chatting to, found that there wasn’t enough time to adequately teach the
theory behind interpersonal skills. I also knew from feedback sessions with the Health teachers that they
had struggled to find a real-life context for interpersonal skills that students could enthusiastically engage
with.
We decided that if we merged the two units of work into one cross-curricular unit and used Netball as a
context, we would have more time for teaching, a real-life context and potentially more buy-in from
students. This was a genuine ‘light bulb moment’ and it seemed so obvious, I couldn’t believe we hadn’t
looked into this before!

Merging the two units of work was easy because the achievement standards
are so very similar. The PE unit had already been designed in such a way as
to give each student a role, e.g. coach, equipment monitor, captain, referee,
etc. The Health unit of work simply needed scenarios to be changed to reflect
interpersonal challenges that people within these roles may experience.
Merging the assessment was also easy. By simply modifying and adding to
the questions it has been possible to use one, slightly larger, assessment as
evidence for both achievement standards. The PE teachers are also able to
observe the practical demonstration of interpersonal skills required for
AS90973, during PE lessons.

Teachers and students have all found this new cross-curricular unit to be both valuable and engaging
and the numbers of students submitting work of an Achieved level or higher has increased since
previous years. Certainly a win-win for all.

